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children's competencies in social studies among the various kindergarten programs in
Slovenia. The assessment of competencies of five-year-old children enrolled in full-
day, half-day, and shorter (240-hour) early childhood education programs were

compared. The study included teachers’ assessments of 955 five-year-old children,
Keywords

with a balanced distribution by gender and homogeneous age group, with a special
Early childhood education; Early

focus on evaluating children's competencies in shorter programs. The results
regarding the differences at the beginning and end of the shorter programs for the childhood education programs;
social studies competencies show statistically significant improvements in Shorter ECE programs; Social
competencies, even though the duration of the program is only 240 hours. Studies; Children competencies
Comparisons between programs revealed significant differences on all items for the =~ assessment

social studies between children in shorter programs and those in full-day or half-day

programs, with children in shorter programs scoring lower compared to children in

full-day or half-day programs. No significant differences in social studies

competencies were found between children in full-day and half-day programs. The

study results are crucial for developing teaching and learning strategies in early

childhood education as they highlight the need for an approach that considers both

the quality and duration of early childhood education programs.

Introduction
Social Studies as a Learning Domain in Curriculum in Early Childhood Education

The aim of social studies as a learning domain in (Early Childhood Education) ECE is to strengthen
the development of toddlers and children to participate competently in society. Given the constant changes
in society, children must be empowered at an early age with competencies that will enable them to live
well in their local and broader social environment and culture. It is only through cooperation that we can
live in a community, and therefore, the development of children's identity, social and emotional skills, and
the establishment and maintenance of relationships are fundamental. Social studies as a learning domain
are also an opportunity for ECE teachers to provide a friendly and safe environment for children to develop
their communication skills (e.g. learning courtesy expressions, problem-solving, negotiation, verbal and
non-verbal communication skills) (Bierman et al., 2008; Moses, 2024; Seefeldt & Galper, 2006;)

Within social studies, children also learn and develop values that are important for successful
functioning in a group and social environment. In kindergarten, children should gain experience of the
importance of responsible and safe behaviour, ethical thinking, cultural norms, independence, awareness,
and the development of healthy lifestyles and self-care. ECE teachers should create an inclusive
environment where everyone has equal opportunities, regardless of gender, race, nationality, social and
cultural background, religion, abilities and needs, without stereotypes and prejudices. Children can
develop respect for diversity and care for others through learning and everyday activities. Social studies
also include learning about themes related to cultural heritage, intergenerational education, citizenship
education, and democratic participation. Children gradually develop their understanding and critical
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thinking about the importance of sustainable development, where they learn about social responsibility,
children's rights, consumer and media literacy, and how to use digital technology safely and sensibly
(Falkner & Rodriguez, 2024a; Neill, 2015; Seefeldt et al., 2014).

ECE addresses the holistic development of children, bringing positive experiences and enhancing
academic and social competencies (Cheema et al., 2020), which are also implemented in kindergartens in
Slovenia by the national Kindergarten Curriculum (Kindergarten Curriculum, 1999). Nurturing the growth
of young children's social competencies has also been a long-standing goal of early childhood education
(Copple & Bredekam, 2009; Kostelnik et al., 2022; Mashburn et al., 2008;). The role of ECE teachers is crucial
in promoting social and emotional competencies in young children and other social skills and knowledge
related to how to use social skills in society, public institutions, understanding different cultures etc.
(Beamish & Bryer, 2024; Seefeldt et al., 2014). Social competencies development is seen as one of
foundational elements of social studies in early childhood education, highlighting the shared goals and
strategies for social competencies. It is also an integral component of learning and development in the
learning domain of social studies (Kemple, 2017).

Social studies competencies of children encompass foundational skills and understandings that
enable effective participation and interaction within their social and cultural contexts. These competencies
include developing a positive self-identity, interpersonal and communication skills, basic understanding
of community roles and rules, and early abilities related to citizenship, cooperation, and respect for
diversity (Kemple, 2017). From a developmental perspective, social studies at this age align closely with
frameworks such as the Head Start Early Learning Outcomes Framework (U.S. Department of Health and
Human Services, 2015), the OECD’s Starting Strong Curricula (Organisation for Economic Co-operation
and Development, [OECD], 2017), Curriculum for Kindergartens in Slovenia (2025) and other national
curriculums (e.g. Finish National Core Curriculum [Finish National Agency for Education], 2018; New
Zealand Early Childhood Curriculum [Ministry of Education], 2017, Swedish Curriculum from the
Preschool [Skolverket], 2019; The Irish Early Childhood Curriuculum Framework [National Council for
Curriculum Assessment], 2009), emphasizing the importance of social-emotional development, cultural
awareness, and foundational civic understanding as core components of early childhood education.
Explicitly aligning with these global standards underscores the universal significance and developmental
appropriateness of fostering social studies competencies in early childhood.

Social competencies encompass children's social, emotional, and cognitive knowledge and skills to
achieve their goals and interact effectively with others (Kostelnik et al., 2022). From a developmental
perspective, early childhood education primarily resides in child development's social and emotional
domains. Social competencies are defined by positive self-identity, interpersonal skills, planning and
decision-making, cultural competence, emotional intelligence, social values, and self-regulation (Kemple,
2017), which are indirectly included in our research of competencies in social studies as a learning domain.

Social competencies are also a strong predictor of children's readiness to learn in further education.
Young children with difficulties in social competencies are at risk for maladjustment and social problems
into adolescence and adulthood (Thompson & Thompson, 2015; Thompson, 2002). Children participating
in programs designed to enhance their social and emotional competencies show improved academic
performance and social behaviour, reduced behaviour problems, and less emotional stress (Collaborative
for Academic, Social, and Emotional Learning [CASEL], 2020; Durlak et al., 2011; Mindes, 2015). Before
children can understand concepts and ideals such as fairness, the common good, and the rule of law, they
need to experience real-life personal situations where these concepts come into play and practice the
requisite social skills (Kemple, 2017). Preschool settings play a crucial role in offering children
opportunities to interact with peers and adults in diverse situations. In addition to preschool settings,
children can also practice social skills in various settings outside of school, although these opportunities
may be influenced by cultural or family contexts.

These perspectives emphasise the importance of social studies in early education and are particularly
relevant to our research study, during which we have analysed how children in various ECE programs in
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Slovenia develop their competencies related to social studies in a key period a year before they enter
primary education. By focusing on different ECE programs, our study aims to understand better how early
experiences in social studies can lay a strong foundation for later schooling.

ECE Programs in Slovenia

The organisational structure and types of programs provided in kindergartens in Slovenia are
regulated by the Kindergarten Act (1996). This Act outlines various program options to meet the diverse
needs of children and their families. It includes full-day programs (lasting between six to nine hours,
scheduled for the morning, afternoon or rotating schedules, full day); half-day programs (spanning four to
six hours, available in the morning, afternoon, or on a rotating schedule); and shorter programs, specifically
designed for children from remote and demographically endangered areas, ranging from 240 to 600 hours
annually. Full-day and half-day programs cater to children from their first year until school entry,
integrating aspects of education, care, and nutrition. Shorter programs in kindergartens in Slovenia focus
on children from three years of age up to school entry. The Act requires that both full-day and half-day
programs be conducted by a team of ECE teachers and ECE teacher assistants, whereas ECE teachers
exclusively lead shorter programs. Kindergartens provide opportunities for reducing unfavourable
environment factors and ensure that all children can integrate into the school system, regardless of their
parents' education, socioeconomic status, or their affiliation with any national minority, ethnic group, or
group without permanent or temporary residence in the Republic of Slovenia (White Book on Education
in RS, 2011).

In Slovenia, as in other countries of the European Union, the proportion of children of all ages
enrolled in kindergartens has been increasing in recent decades (White Book on Education in RS, 2011). At
the beginning of the school year 2023/24, 85.5% of children aged 1-5 years were enrolled in ECE (SiStat,
2024a), with the vast majority of children (94.2%) attending public kindergartens (SiStat, 2024b). In the
school year 2019/20, 92.1% children aged four and five attended Kindergarten, in 2020/21 91.4%, in 2021/22
91.1%, in 2022/23 90.8%, and in 2023/24 91.2% of children aged four and five years attended pre-school
education (SiStat, 2024c).

In a national evaluation study (Licardo, Laure et al., 2024), educators reported that 93,9 % (N=896) of
Children were enrolled in full-day programs, 2,5% (N=24) in half-day programs, and 3,6 % (N=34) in shorter
programs, indicating that the majority of children are enrolled in full-day programs, with very few
attending half-day and shorter programs.

Research Problem

This research aims to explore children’s competencies in social studies who are enrolled in different
ECE programs of public kindergartens in Slovenia. Studies on children's competencies in social studies are
scarce (Barblett & Maloney, 2010; Lillvist et al., 2009, National Council for the Social Studies, 2019;
Rosenberg, 2020; Willis & Schiller, 2011), so we want to fill the gap with this research. In the analysis, we
compare assessments of ECE teachers on essential competencies of 5-year-old children related to social
studies in full-day, half-day, and shorter programs and at the beginning and end of shorter programs,
which lasted for 240 hours. This analysis is a part of a national evaluation study entitled "Analysis of the
Needs, Conditions, and Possibilities for Mandatory Inclusion of Children in One of the ECE Programs from
the Perspective of Reducing Social, Economic, and Cultural Inequalities" (Licardo, Laure et al., 2024). This
study is carried out on two key research questions: a) What are the differences in ECE teachers' assessment
of competencies of children in social studies across full-day, half-day, and shorter ECE programs? and b)
How do ECE teachers assess the development of children's competencies in social studies at the start and
end of the shorter programs? In this study, we aimed to explore how the length and structure of a program
affect the development of early social studies skills, contributing valuable insights to research in early
childhood education.
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Method
Sample

The sample for the study was selected from public Kindergartens in Slovenia, which had previously
confirmed their participation in a national evaluation study (Licardo, Laure et al., 2024). 105 kindergartens
responded to an invitation to participate in the assessment of children in shorter, half-day, and full-day
programs. The focus within this study was specifically on children transitioning to the 1st grade of primary
school in September 2023. ECE teachers randomly selected three children to participate in each class and
assessed their competencies.

Table 1
Number (f) and Structural Percentages (f%) of Children Who Were Included in the Social Studies Competencies Assessment

Variable Category f %
Girl 496 52.2
Gender Boy 455 47.8
Other 0 0,0
Age M=5.89;SD=0.34
Slovene as Mother Tongue Yes 5% %42
No 55 5.8
Full-day Program 896 93.9
Type of Program Half-day Program 24 2.5
Shorter Program 34 3.6
Total 955 100.0

Table 1 shows that the sample included a relatively balanced gender distribution of 52.2% girls and
47.8% boys. A total of 955 ECE children were included in the study. The average age of the children in the
study was 5.89 years, with a standard deviation of 0.34 years, indicating a homogeneous age structure
within the sample. Most children (94.2%) spoke Slovene as their first language. The majority of the children
(N =896, 93.9%) were enrolled in full-day programs, with a smaller number attending half-day (N = 24,
2.5%) and shorter programs (N = 35, 3.7%). Approximately 300 ECE teachers participated by completing
the Competencies Assessment Tool for Preschool Children: KOMS5 (Licardo, Ograjsek et al., 2024) for each
child in this part of the study. The sample is representative for children included in shorter programs and
in the structure comparable to the population of children in Slovenian kindergartens.

Data Collection

The data collection for our study was conducted as a part of a more extensive national evaluation
study (Licardo, Laure et al., 2024). The objective of national evaluation study was to assess the current state
of implementation of shorter preschool programs in Slovenia (240 hours). Data collection methods included
an online survey, focus groups, document analysis, observations of program implementation, and
gathering information on competence development as well as social, cultural, and economic disparities
among three groups of children (participating in shorter, half-day, and full-day programs prior to school
entry).

Public preschools that had previously confirmed their participation in the evaluation study were
invited to take part. Educators in Kindergartens were instructed to randomly select three children for
whom they completed the KOMS5 assessment (Licardo, Ograjsek et al., 2024). Teachers were trained to use
KOMS5 by coordinators in their kindergarten, who received detailed training by researchers. Each
kindergarten had one coordinator of the research study, who supported the research process and data
collection with instructions, training and other support needed. Parental consent and children consent was
obtained prior to the assessments. Coordinators were also provided with an electronic link to the KOM5
instrument, with a recommendation that educators print the instrument initially and later input the data
into its online version. Data collection took place from November 2022 to May 2023, with the majority of
data gathered in November and December 2022.
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This study received ethical approval from the Research Ethics Committee at the University of
Maribor, Faculty of Arts (approval date: 10. 03. 2023; approval number: 038-04-139/2023/16/FFUM). Written
informed consent was obtained from parents, and verbal assent was secured from all participating children.
Data collection and handling processes complied fully with ethical standards, including anonymization
and group-level data analysis to ensure participant confidentiality. Participants were informed explicitly
of their right to withdraw at any stage without consequence. The study procedures adhered rigorously to
international ethical standards outlined in the Declaration of Helsinki (World Medical Association, 2013),
the ethical guidelines from the European Union Agency for Fundamental Rights (2014), and regulations
outlined by the General Data Protection Regulation (GDPR; European Parliament & Council of the
European Union, 2016).

The Instrument

Instrument Competence Assessment Tool for Early Childhood Education Children: KOMS5 (Licardo,
Ograjsek et al., 2024) was developed for the purpose of this study because, in Slovenia, there are currently
no other instruments designed for ECE educators to assess the competencies of children before they enter
primary school. The instrument is composed of diverse competencies related to curricular domains in
Slovenian public kindergartens that ECE teachers can observe in children before their school entry, such as
Social and Emotional Domain, Cognition, Language, Mathematics, Social Studies, Nature, Art, Physical
Development and Motor Skills.

Each domain within the instrument has comprehensive descriptors and detailed explanations, which
provide a more precise and accurate evaluation of a child’s competencies. Each child was observed for a
minimum of three days during various segments of daily routine or structural activities. These selected
timeframes provided opportunities for the child to exhibit the relevant competencies. ECE teachers rated
each child on a scale from 1 to 7 (1 - not applicable and 7 - fully applicable).

The reliability or internal consistency of the scale for each content section of the instrument was
determined using Cronbach's alpha coefficient (a). Our analysis confirmed the reliability of the scales
across all learning domains, with alpha coefficients exceeding 0.7.

Data Analysis Procedures

The data collected from survey questionnaires and children's competencies assessments were
processed using the statistical software IBM SPSS Statistics (version 27.0). We utilised the descriptive
statistical methods, including the calculation of frequencies, mean values, and standard deviations, the
Kruskal-Wallis test and Wilcoxon test for calculating differences in competencies between children in ECE
programs and at the beginning and the end of the shorter program.

Results

The results presented in this chapter are focused on comparing ECE teachers’ assessment regarding
the social studies competencies of children in various ECE programs, before entering primary school. The
tables below present two parts of the results, the first one is the analysis of these assessments at the
beginning and end of the shorter programs, the second one is the comparison of teachers' assessment of
children's social studies competencies across different ECE programs and the second.

Comparison of ECE Teachers' Assessments of Children's Competencies at the Beginning and End of the
Shorter Program

The results of comparing preschool teachers' assessment on children's social studies competencies at
the beginning and end of the shorter programs were analysed using the non-parametric Wilcoxon test. This
test was used because the variables did not satisfy the requirements for a paired samples t-test. We also
analysed the reliability measure (Cronbach's alpha coefficient) on the data sample for the shorter programs
in the subgroup of social studies items.
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Table 2
Differences in ECE Teachers’ Assessment of Children’s Competencies for the Social Studies Domain in the Shorter Program at the Beginning and
End of the Program

Sum of Sum of
Competencies N M1 SD1 pos. M2 SD2 neg. V4 P
Ranks Ranks
Z:siro::rlll:nt. knows the local “and wider ;545 .5 gy 557 143 00 401 0.003
The child knows and follows basic traffic rules. 15 3.8 1.9 92.0 487 125 0.0 -3.41 0.011
The child has knowledge about public
institutions, occupations and working 16 3.38 1.86 115.0 531 1.25 0.0 -3.52 0.005
environments.
The child can orientate himself. 15 4.13 1.92 89.5 480 1.57 9.50 -3.21 0.020
The child knows space and time categories. 15 3.27 1.67 75.0 427 133 0.00 -3.41 0.026
The child can eat independently. 35 5.46 1.72 346.5 6.23  1.03 52.5 -4.99 0.008

The child independently demonstrates concern

. 35 4.74 1.87 4245 5.60 1.42 114.5 -4.35 0.011
for others and the environment.

The child can take care of him/herself. 35 5.26 1.77 316.0 591 1.25 104.0 -4.77 0.039
The child demonstrates positive values. 34 4.76 2.09 381.0 544 1.64 24.0 -5.0 0.001
The child accepts different cultures. 31 5.35 1.92 243.0 597 145 0.00 -4.86 0.005

The results regarding the differences in assessment of children's competencies at the beginning and
the end of the shorter program for the social studies learning domain (o = 0.92) indicate that in 10 out of 10
measured competencies, statistically significant differences occur. These differences suggest higher ratings
by ECE teachers concerning the child's knowledge at the end of the shorter programs of the local and wider
environment (z = -4.01; p = 0.003), understanding and adherence to basic traffic rules (z =-3.41; p = 0.011),
knowledge of public institutions, professions, and work environments (z =-3.52; p = 0.005), understanding
of time and space categories (z = -3.41; p = 0.026), independent eating (z = -4.99; p = 0.008), independent
demonstration of care for others and the environment (z = -4.35; p = 0.011), demonstration of self-care (z =
-4.77; p = 0.039), demonstration of positive values (z = -5.00; p = 0.001), and acceptance of different cultures
(z=-4.86; p=0.005).

Regarding the differences in mean values, the greatest improvements during the shorter program in
children's competencies, according to ECE teacher's assessment, occur in their knowledge about public
institutions, professions and work environments, knowledge about local and wider environment, self-care
competencies and knowledge about traffic rules. Less improvement occurred in accepting different
cultures, orientation competencies, positive values and independent eating, which are probably
competencies that need more time to learn and practice as is available in shorter programs, which last only
240 hours in a year before entering primary school. Although the results of the standard deviation indicate
differences in competencies between children, some of them performed far better than others, especially in
demonstrating positive values and orientation competencies.

Comparison of ECE Teachers' Assessment of Children's Competencies in Full-Day, Half-Day and
Shorter Programs

To compare the competencies of children in full-day, half-day and shorter programs we used data
from the KOMS5 questionnaire (Licardo, Ograjsek et al., 2024), which was administered to ECE teachers in
randomly selected groups.

Table 3
Differences in ECE Teachers’ Assessment for Children in Full-Day, Half-Day, and Shorter Programs for the Social Studies Learning Domain
Competencies Program N M SD R Kruskal-Wallis U
Full-day 893 6,56 0.81 476.27
The child knows the local and wider environment. Half-day 24 6.88 0.34 563.56 20.87**

Shorter 28 546 1.75 302.88
Full-day 895 6.50 0.94 475.40

The child knows and follows basic traffic rules. Half-day 23 6.78 042 529.07 29.52%*
Shorter 21 495 1.50 215.62
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Competencies Progam N M SD R Kruskal-Wallis U

Full-day 893 6.58 0.77 477.08

Half-day 23 6.83 0.39 544.80 41.03**

Shorter 24 517 134 192.60

Full-day 882 5.92 1.22 469.95

The child can orientate himself. Half-day 22 6.27 0.77 527.05 19.72*%*
Shorter 24 458 159 243.88
Full-day 885 5.89 127 473.08

The child is familiar with space and time categories. Half-day 22 6.32 095 554.77 40.01**
Shorter 25 3.60 1.80 155.80
Full-day 897 6.77 0.60 484.64

The child can eat independently. Half-day 24 6.75 053 467.48 25.31**

Shorter 34 621 1.04 321.66

Full-day 897 6.55 0.85 485.96

Half-day 24 6.50 093 469.33 26.74**

Shorter 34 556 142 28375

Full-day 898 6.82 0.53 486.65

The child can take care of himself. Half-day 24 6.83 048 488.77 54.85**
Shorter 34 588 1.25 267.88
Full-day 896 6.49 0.87 483.99

The child demonstrates positive values. Half-day 24 6.67 0.76 545.62 30.18**
Shorter 34 532 1.66 267.49
Full-day 845 6.65 0.70 453.11

The child accepts different cultures. Half-day 24 6.67 1.05 494.98 10.80*
Shorter 30 593 146 337.28

The child has knowledge about public institutions, occupations and
working environments.

The child independently demonstrates concern for others and the
environment.

Note: *p < 0.05; **p < 0.001

The results presented in Table 3 indicate significant differences in the assessments of early childhood
education (ECE) teachers regarding children's competencies in the social studies learning domain across
full-day, half-day, and shorter programs. The scale shows internal validity (a = 0.88), standard deviation
values for children enrolled in full day programs are lower compared to children in half-day and shorter
programs. Besides the Kruskal-Wallis test we also conducted a pairwise comparison and included results
in the interpretation below.

Environmental Knowledge: Children in full-day programs had lower mean scores (M = 6.56, SD =
0.81) compared to those in half-day programs (M = 6.88, SD = 0.34), while children in shorter programs
scored significantly lower (M = 5.46, SD = 1.75). The Kruskal-Wallis test indicated significant differences
among the groups (U =20.87, p < 0.001), suggesting that program length impacts children's knowledge of
their local and wider environment. Pairwise Comparison indicates that children in shorter programs
significantly underperform compared to both full-day and half-day programs, as evidenced by
standardized test statistics (4.25 and 4.26 respectively, both p < 0.001). However, there is a marginal non-
significant difference between full-day and half-day programs (f =-1.79, adj. p = 0.222), suggesting that the
additional hours in full-day programs may not significantly enhance this specific competency beyond the
half-day program's impact.

Traffic Rules Awareness: Similarly, full-day program participants scored lower (M =6.50, SD = 0.94)
than their half-day counterparts (M = 6.78, SD = 0.42), and significantly higher than those in shorter
programs (M = 4.95, SD = 1.50). Statistical analysis confirmed significant differences (U = 29.52, p < 0.001).
Significant differences in pairwised comparison were again observed, with children in shorter programs
scoring lower than those in full-day and half-day programs (¢ = 5.53 and 4.71 respectively, both p < 0.001).
The differences between full-day and half-day programs were minimal and not statistically significant (¢ =
-0.96, adj. p = 1.000), indicating a potentially similar level of efficacy in teaching traffic rules.

Knowledge about public Institutions and occupations: Children in full-day programs showed
lower average scores (M = 6.58, SD = 0.77) compared to half-day programs (M = 6.83, SD = 0.39), with
children in shorter programs performing the lowest (M =5.17, SD = 1.34). The differences were statistically
significant (U = 41.03, p < 0.001). In pairwise comparison significant differences were again observed, with
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children in shorter programs scoring lower than those in full-day and half-day programs (f = 5.53 and 4.71
respectively, both p < 0.001). The differences between full-day and half-day programs were minimal and
not statistically significant (¢ = -0.96, adj. p = 1.000), indicating a potentially similar level of efficacy in
teaching traffic rules.

Self-Orientation Skills: Scores were highest in half-day programs (M = 6.27, SD = 0.77), followed by
full-day (M = 5.92, SD = 1.22), and lowest in shorter programs (M = 4.58, SD = 1.59), with significant
differences observed (U = 19.72, p < 0.001). In pairwise comparison results indicate significant
underperformance in shorter programs compared to both full-day and half-day programs (¢ =6.18 and 5.42
respectively, both p < 0.001). There is a slight non-significant difference between full-day and half-day
programs (t =-1.43, adj. p = 0.455).

Understanding of Space and Time: The pattern of scoring was similar, with half-day programs
scoring higher (M = 6.32, SD = 0.95) compared to full-day (M =5.89, SD =1.27) and shorter programs (M =
3.60, SD =1.80). Significant differences were noted (U = 40.01, p < 0.001). Pairwise Comparison of children
in shorter programs indicates significantly lower competencies in understanding space and time categories
than those in both full-day and half-day programs, as indicated by high standardized test statistics (f = 6.20
and 5.33 respectively, both p <0.001). However, the difference between full-day and half-day programs is
minimal and not statistically significant (¢ = -1.38, adj. p = 0.498), suggesting similar effectiveness in both
program types for these competencies.

Independent Eating: There was a slight difference between full-day (M = 6.77, SD = 0.60) and half-
day programs (M = 6.75, SD = 0.53), with shorter programs children scoring lower (M = 6.21, SD = 1.04).
These differences were statistically significant (U =25.31, p <0.001). Pairwise comparisons show significant
differences between shorter programs and both longer program types, with shorter programs
underperforming (t = 3.03 and 5.45 respectively, both p < 0.01). The lack of significant differences between
full-day and half-day programs (¢ = 0.70, adj. p = 1.000) suggests that the duration of these programs does
not distinctly impact the development of independent eating skills.

Concern for Others and Environment: Full-day program children scored slightly lower (M = 6.55,
SD = 0.85) compared to half-day (M = 6.50, SD = 0.93), and significantly higher than shorter program
participants (M = 5.56, SD = 1.42). The analysis indicated significant group differences (U =26.74, p <0.001).
Statistically significant differences are observed in pairwise comparison, favoring children in longer
programs over those in shorter ones (t = 3.10 and 5.28 respectively, both p < 0.01). The absence of significant
differences between full-day and half-day programs (¢ = 0.47, adj. p = 1.000) indicates a similar capacity of
both program durations to foster this competency.

Self-Care: Minimal difference was observed between full-day (M =6.82, SD = 0.53) and half-day (M
= 6.83, SD = 0.48) programs, both outperforming shorter programs (M = 5.88, SD = 1.25). The differences
were highly significant (U = 54.85, p < 0.001). Pairwise Comparison showed there are pronounced
discrepancies favoring longer programs, with shorter programs significantly underperforming (t=7.24 and
4.84 respectively, both p < 0.001). The near-zero difference between full-day and half-day programs (¢ = -
0.11, adj. p = 1.000) demonstrates that both durations are equally effective at developing self-care abilities
in children.

Positive Values: Scores of children in full-day program (M = 6.49, SD =0.87) were slightly lower than
of children in half-day programs (M = 6.67, SD = 0.76) and significantly higher than in shorter programs (M
= 5.32, 5D = 1.66). Significant differences between programs occurred (U = 30.18, p < 0.001). Pairwise
Comparison indicates that children in shorter programs lag significantly behind those in longer programs
in demonstrating positive values (t = 5.43 and 4.47 respectively, both p < 0.001). The comparison between
full-day and half-day programs shows a non-significant difference (t =-1.17, adj. p = 0.730), suggesting that
both durations are comparably effective in promoting positive values.

Cultural Acceptance: There were minimal differences between full-day (M = 6.65, SD = 0.70) and
half-day programs (M = 6.67, SD = 1.05), with shorter programs scoring lower (M =5.93, SD = 1.46). These
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differences reached statistical significance (U =10.80, p <0.05). Pairwise comparison: Significant differences
are noted, with children in shorter programs scoring lower than those in both longer programs (t = 3.59
and 2.93 respectively, both p < 0.01). The lack of a significant difference between full-day and half-day
programs (f = -0.65, adj. p = 1.000) indicates that the length of the program may not be a critical factor in
developing cultural acceptance among children.

Overall, these findings suggest that full-day and half-day programs generally provide more
supportive environments for the development of competencies related to social studies compared to
shorter programs. The consistent pattern of higher competencies in longer duration programs highlights
the potential influence of program structure and length on early childhood education outcomes.

Discussion and Conclusions

This study explored differences in preschool teachers' perceptions of children's competencies across
various pre-school education programs. We examined two key aspects: the comparison of teachers'
assessment on social studies competencies across different ECE programs and the changes in these
assessment from the beginning to the end of shorter programs. Although the study has some limitations,
e.g. limited generalizability in specific cultural and educational context, it relies on teachers' assessments
of children's competencies, which may introduce bias based on individual teacher perceptions or
institutional practices, use of non-parametric tests. Besides, longitudinal approach would certainly provide
richer insights in how competencies evolve and solidify over time. However, the study still contributes to
the body of research by highlighting the effectiveness of shorter ECE programs in improving competencies
in the social studies and underscores the need for a balanced approach in early childhood education, where
both quality and duration are crucial in children's developmental and learning outcomes (Denham et al.,
2012; Han & Kemple, 2006).

The results of this study, though focused on specific ECE program structures in Slovenia, contribute
to broader international discussions on the role of program duration and structure in shaping children's
competencies. Internationally, research consistently underscores that high-quality, sustained ECE
experiences foster enduring benefits in social, cognitive, and emotional competencies, which are
foundational for lifelong learning and adaptation in diverse educational and social contexts (Garcia et al.,
2016; Garcia et al., 2017). Policymakers globally could leverage these insights to advocate for adjustments
in the length and quality of ECE programs, particularly to support vulnerable groups and mitigate
developmental disparities (Durlak et al., 2011). Thus, this study’s findings reinforce the critical importance
of systemic investments in early childhood education as a strategic approach to promoting equity and
optimizing developmental outcomes across diverse international contexts.

The significant findings from our study suggest that while shorter programs do offer noticeable
improvements in social studies competencies (Licardo, Laure et al., 2024), these gains are notably less than
those observed in children participating in full-day and half-day programs.

This aligns with the research by Pelletier and Corter (2019), which asserts that longer program
durations in kindergarten settings are instrumental in promoting deeper and more sustainable social and
academic engagement. The assessment of early childhood educators and school professionals regarding
the importance of preschool education are strongly aligned (Licardo, Laure et al., 2024). Teachers observe
that children who have participated in preschool programs more easily establish relationships with peers,
embrace cultural diversity, demonstrate better proficiency in language, and are better prepared for learning
compared to their peers who were not enrolled in such programs. These findings affirm that enrolling
children in preschool programs represents a fundamental step towards ensuring equal opportunities for
all children. Furthermore, this enrolment positively impacts various aspects of children’s social, cultural,
and economic development, underscoring the necessity of fostering greater participation in preschool
education, particularly for children from vulnerable groups.

Additionally, the research highlights the efficacy of full-day programs in addressing social and
cultural disparities, similar to the study of Garcia et al. (2017), who argue for substantial returns on
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investments in high-quality, full-day early childhood education, which demonstrate that comprehensive
early education can yield enduring benefits in both academic performance and social adaptability.

However, the outcomes for children in shorter programs, although positive, underline the challenges
these programs face in achieving equivalent results within limited hours. This discrepancy points to a
critical need for policy adjustments that might extend program hours or enhance program quality, as
suggested by studies like Cooper et al. (2010), emphasizing the broad-spectrum benefits of extended
educational engagement from an early age. The main issue observed with shorter programs is that they are
predominantly attended by children from vulnerable groups. This population of children predominantly
demonstrate lower skills in learning domains, lower social skills, often come from lower social and
economic background and face language difficulties (e. g. Roma children, immigrant children) (Licardo,
Laure et al., 2024). Consequently, the condensed 240-hour duration of these shorter programs is insufficient
for children to overcome developmental gaps. This often results in poorer academic performance in the
subsequent years of schooling. Analyses show that children enrolled in shorter preschool programs
progress across all developmental areas; however, achieving substantial progress in social and emotional
domains requires longer timeframes. In this context, the importance of enrolling children, especially those
from vulnerable groups, in full-day or at least shorter preschool programs is highlighted as a critical
strategy for reducing inequalities.

Given the observed limitations of shorter ECE programs in fully developing children's social studies
competencies, targeted enhancements in program design and delivery are recommended. Shorter
programs might benefit from integrating more structured activities specifically aimed at social-emotional
learning, community engagement, and intercultural competencies, alongside closer collaboration with
families to extend learning experiences beyond the limited program hours (Denham et al., 2012; Kemple,
2017). Additionally, professional development for educators in shorter programs could emphasize
evidence-based pedagogical strategies focused explicitly on social and civic competencies, ensuring that
even with limited contact hours, critical developmental outcomes are effectively targeted (Falkner &
Rodriguez, 2024b). Lastly, policy-level considerations could include incremental increases in the duration
of shorter programs or establishing robust follow-up mechanisms to sustain and reinforce competencies
acquired during limited preschool experiences, particularly for children from vulnerable backgrounds
(Garcia et al., 2016).

In addition, our results engage with the discourse on educational equity, as mentioned by Falkner
and Rodriguez (2024b), who stress the importance of early childhood education as a foundation for lifelong
learning and social integration. The data also align with findings from Neill (2015), who notes that the
social studies curriculum in early education can significantly impact children's understanding of cultural
and societal norms, thereby shaping their future participatory roles in society.

This research unfolds significant relevance in the Slovenian context, offering insights into the
effectiveness of various ECE programs on young children's social competencies. Our findings have
important implications for early childhood education in Slovenia, highlighting how duration and
structures of the program influences the development of competencies. We have found that short programs
are effective in improving competencies in social studies learning domain and that they improve over the
duration of the program. However, the lower performance in social competences among children in short
programs compared to those in full-day and half-day programs suggests a need to refine these condensed
educational experiences in Slovenia.

To ensure the continuous development and improvement of the quality of early childhood
education, it is essential to systematically monitor children’s competencies within preschool programs and
prior to their entry into school. Establishing a unified system of competency monitoring based on validated
instruments would enable a reliable assessment of children's progress and the identification of areas
requiring adjustments to educational approaches. Such a system would be particularly valuable for the
early identification and intervention of children from vulnerable groups, which is significant not only for
ensuring equal opportunities but also for its long-term economic benefits. Studies, such as that by Heckman
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(2012), highlight that investments in high-quality early childhood education for children from vulnerable
groups yield a return of up to 13% annually.

Furthermore, findings (Licardo, Laure et al, 2024) indicate that children attending full-day
programmes demonstrate higher competencies across all analysed areas — including social and emotional
skills, cognitive abilities, language and mathematics skills, as well as knowledge of nature, art, and
movement — compared to children in shorter programs. This reinforces the necessity of adopting a
systematic approach at the national level to make the enrolment of children in preschool programmes at
least one year before starting school mandatory, whether in the form of full-day or shorter programmes.

Based on these findings, it can be concluded that preschool programs are crucial for the holistic
development of children and for reducing social and cultural inequalities. Systematic support for
increasing the participation of children, particularly from vulnerable groups, should be a priority at the
national level. Such measures not only improve children’s educational and social outcomes but also
contribute to the long-term development of society and enhance economic prosperity.

Declarations
Authors’ Declarations

Acknowledgements: We would like to thank and acknowledge everyone who participated in the research work of the National
Evaluation Study (Analysis of the needs, conditions, and possibilities for mandatory inclusion of children in one of the pre-school education
programs from the perspective of reducing social, economic, and cultural inequalities), including researchers (M. Laure, S. Ograjsek, M.
Mithans, M. Hmelak, A. T. Jurgec, E. Kranjec, K. Kozjek Varl, B. Bednjicki RoSer) and participants (kindergartens and their staff, as
well as involved parents and children) and authors of KOM5 (Assessment Tool for Early Childhood Education Children) Ograjsek,
S., Kranjec, E., Antolin Dresar, D., Denac, O., Golob, N., Haramija, D., Hmelak, M., Jurgec, A. T., Marinsek, M., Sinko, S., Zupandic,
T., & Laure, M.

Authors’ contributions: The paper was written by the first and second author. Authors contributed equally to the manuscript. The
first author wrote the Chapters Method & Results, the second one wrote the Introduction part, both contributed to Discussion and
Conclusion.

Competing interests: The authors declare that they have no competing interests.
Funding: The study was funded by the Slovenian Ministry of Education.

Ethics approval and consent to participate: The research for the National Evaluation Study was approved by the Research Ethics
Committee at University of Maribor, Faculty of Arts.

Publisher’s Declarations

Editorial Acknowledgement: The editorial process of this article was completed under the editorship of Dr. Carmen Huser through a
double-blind peer review with external reviewers.

Publisher’s Note: Journal of Childhood, Education & Society remains neutral with regard to jurisdictional claims in published maps
and institutional affiliation.
References

Barblett, L., & Maloney, C. (2010). Complexities of assessing social and emotional competence and wellbeing in young children.
Australasian Journal of Early Childhood, 35(2), 13-18. https://doi.org/10.1177/183693911003500203

Beamish, W., & Bryer, F. K. (2024). Social and emotional competence for young children and educators. Cambridge University Press.
https://doi.org/10.1017/9781009339506.016

Bierman, K. L., Nix, R. L., Greenberg, M. T., Blair, C., & Domitrovich, C. E. (2008). Executive functions and school readiness
intervention: Impact, moderation, and mediation in the Head Start REDI program. Development and Psychopathology, 20(3),
821-843.

CASEL. (2020). Fundamentals of SEL. https://casel.org/fundamentals-of-sel/

Cheema, A. B.,, Ahmad, M., & Perveen, S. (2020). Impact of ECE on social competencies and language learning. Journal of Early
Childhood Care and Education, 4, 79-96.

Cooper, H., Allen, A. B, Patall, E. A., & Dent, A. L. (2010). Effects of full-day kindergarten on academic achievement and social
development. Review of Educational Research, 80(1), 34-70. https://doi.org/10.3102/0034654309359185

Copple, C., & Bredekamp, S. (2009). Developmentally appropriate practice in early childhood programs serving children from birth through age

213


https://doi.org/10.1177/183693911003500203
https://doi.org/10.1017/9781009339506.016
https://casel.org/fundamentals-of-sel/
https://doi.org/10.3102/0034654309359185

Marta LICARDO & Barbara SRAKA PETEK
eight. Washington, DC: National Association for the Education of Young Children.

Curriculum for Kindergartens in Slovenia (2025). Kurikulum za vrtce. Ljubljana: Ministry for Education and National Education Institute
Slovenia. https://www.gov.si/assets/ministrstva/MVI/Dokumenti/Sektor-za-predsolsko-vzgojo/Dokumenti-
smernice/KURIKULUM-ZA-VRTCE-2025.pdf

Denham, S. A, Bassett, H. H., & Zinsser, K. (2012). Early childhood teachers as socializers of young children’s emotional competence.
Early Childhood Education Journal, 40(3), 137-143. https://doi.org/10.1007/s10643-012-0504-2

Durlak, J. A., Weissberg, R. P., Dymnicki, A. B., Taylor, R. D., & Schellinger, K. B. (2011). The impact of enhancing students’ social and
emotional learning: A meta-analysis of school-based universal interventions. Child Development, 82(1), 405-432.
http://dx.doi.org/10.1111/].1467-8624.2010.01564.x

European Parliament & Council of the European Union. (2016). Regulation (EU) 2016/679 on the protection of natural persons
regarding personal data processing (GDPR). Official Journal of the European Union, L119, 1-88. https://eur-
lex.europa.eu/eli/reg/2016/679/0j

European Union Agency for Fundamental Rights. (2014). Child participation in research: Ethical standards and guidelines. Publications
Office of the European Union. https://fra.europa.eu/en/publication/2019/child-participation-research

Falkner, A., & Rodriguez, N. N. (2024a). Supporting curiosity and inquiry in early social studies. Young Children, 79(1), 16-21.

Falkner, A., & Rodriguez, N. N. (2024b). Toward an equity-centered approach to early childhood social studies. Young Children, 79(1),
6-15.

Finnish National Agency for Education. (2022). National Core Curriculum for Early Childhood Education and Care 2018. Finnish National
Agency for Education. https://fra.europa.eu/en/publication/2019/child-participation-research

Garcia, J. L., Heckman, J. J., Leaf, D. E., & Prados, M. ]. (2016). The life-cycle benefits of an influential early childhood program (NBER
Working Paper No. 22993). National Bureau of Economic Research. https://doi.org/10.3386/w22993

Garcia, J. L., Heckman, J. J., Leaf, D. E., & Prados, M. J. (2017). Quantifying the life-cycle benefits of a prototypical early childhood
program. Journal of Political Economy, 128(7), 2502-2541. https://doi.org/10.1086/705718

Han, H. S., & Kemple, K. M. (2006). Components of social competence and strategies of support: Considering what to teach and
how. Early Childhood Education Journal, 34, 241-246. https://doi.org/10.1007/s10643-006-0139-2

Heckman, ]. J. (2012). The power of the early years: Creating and measuring capabilities. Human Capital and Economic Opportunity Global
Working Group.

Kemple, K.M. (2017) Social studies, social competence and citizenship in early childhood education: Developmental principles guide
appropriate practice. Early Childhood Education Journal, 45, 621-627. https://doi.org/10.1007/s10643-016-0812-z

Kindergarten Act [Zakon o vrtcih] (1996). Uradni list Republike Slovenije, st. 12/1996, 100/05 — uradno precisceno besedilo, in njegove
spremembe 25/08, 98/09-ZIUZGK, 36/10, 62/10-ZUPJS, 94/10-Z1U, 40/12-ZU]JF, 14/15-ZUUJFO, in 55/17.

Kindergarten Curriculum [Kurikulum za vrtce]. (1999). Ljubljana: Ministrstvo za Solstvo in Sport.

Kostelnik, M., Soderman, A., Rupiper, M., & Whiren, A. (2022). Developmentally appropriate curriculum: best practices in early childhood
education (7th ed.). Pearson.

Licardo, M., Laure, M., Ograjsek, S., Mithans, M., Hmelak, M., Jurgec, A. T., Kranjec, E., Kozjek Varl, K., Bednjicki Roser, B., & Sraka
Petek, B. (2024). Nacionalna evalvacijska Studija: Analiza potreb, pogojev in moznosti obveznega vkljucevanja otrok v enega izmed
programov predsolske vzgoje z vidika zmanjSevanja socialne, ekonomske in kulturne neenakosti [National evaluation study: Analysis of
the needs, conditions, and possibilities for mandatory inclusion of children in one of the pre-school education programs from the perspective
of reducing social, economic, and cultural inequalities]. University of Maribor, Faculty of Education.

Licardo, M., Ograjsek, S., Kranjec, E., Antolin Dresar, D., Denac, O., Golob, N., Haramija, D., Hmelak, M., Jurgec, A. T., Marinsek, M.,
Sinko, S., Zupanci¢, T., & Laure, M. (2024). Pripomocek za ocenjevanje kompetenc predsolskih otrok: KOMS5 (en. Assessment tool for
early childhood education children: KOMS5), version 7. (Version 1). Figshare. https://doi.org/10.6084/m9.figshare.26403694.v1

Lillvist, A., Sandberg, A., Bjorck-Akesson, E., & Granlund, M. (2009). The construct of social competence - How preschool teachers
define social competence in young children. International Journal of Early Childhood, 41(1), 51-68.

Mashburn, A. ], Pianta, R. C., Hamre, B. K., Downer, J. T., Barbarin, O. A., Bryant, D., Burchinal, M., Early, D. M., & Howes, C. (2008).
Measures of classroom quality in prekindergarten and children’s development of academic, language, and social skills. Child
Development, 79(3), 732-749. https://doi.org/10.1111/].1467-8624.2008.01154.x

Mindes, G. (2015). Preschool through grade 3: Pushing up the social studies from early childhood education to the world. Young
Children, 70(3), 10-15. https://www jstor.org/stable/10.2307/ycyoungchildren.70.3.10

Ministry of Education. (2017). Te Whariki: He whariki matauranga mo nga mokopuna o Aotearoa: Early childhood curriculum. Wellington,
New Zealand: Ministry of Education. https://tewhariki.tki.org.nz/assets/Uploads/files/Te-Whariki-Early-Childhood-

Curriculum.pdf

214


https://www.gov.si/assets/ministrstva/MVI/Dokumenti/Sektor-za-predsolsko-vzgojo/Dokumenti-smernice/KURIKULUM-ZA-VRTCE-2025.pdf
https://www.gov.si/assets/ministrstva/MVI/Dokumenti/Sektor-za-predsolsko-vzgojo/Dokumenti-smernice/KURIKULUM-ZA-VRTCE-2025.pdf
https://doi.org/10.1007/s10643-012-0504-2
http://dx.doi.org/10.1111/j.1467-8624.2010.01564.x
https://eur-lex.europa.eu/eli/reg/2016/679/oj
https://eur-lex.europa.eu/eli/reg/2016/679/oj
https://fra.europa.eu/en/publication/2019/child-participation-research
https://fra.europa.eu/en/publication/2019/child-participation-research
https://doi.org/10.3386/w22993
https://doi.org/10.1086/705718
https://doi.org/10.1007/s10643-006-0139-2
https://doi.org/10.1007/s10643-016-0812-z
https://doi.org/10.6084/m9.figshare.26403694.v1
https://doi.org/10.1111/j.1467-8624.2008.01154.x
https://www.jstor.org/stable/10.2307/ycyoungchildren.70.3.10
https://tewhariki.tki.org.nz/assets/Uploads/files/Te-Whariki-Early-Childhood-Curriculum.pdf
https://tewhariki.tki.org.nz/assets/Uploads/files/Te-Whariki-Early-Childhood-Curriculum.pdf

Assessing social studies competencies of 5-year-olds across...

Moses, A. (2024). Knowledgeable and Engaged Zoung Citizens: Social Studies in Early Childhood. Young Children, 79 (1), 1-5.

National Council for the Social Studies. (2019). Early childhood in the social studies context. https://www.socialstudies.org/position-
statements/early-childhood-social-studies-context

NCCA. (2009). Aistear: The Early Childhood Curriculum Framework. Dublin, Ireland: NCCA.
https://curriculumonline.ie/getmedia/484bcc30-28cf-4b24-90c8-502a868bb53a/Aistear-Principles-and-Themes EN.pdf

Neill, P. (2015). Going from me to we: Social studies in preschool. Highscope: Extensions; Curiculum Newsletter from Highscope, 29(1), 1-
10.

OECD. (2017). Starting strong V: Transitions from early childhood education and care to primary education. OECD Publishing.
https://doi.org/10.1787/9789264276253-en

Pelletier, P. ]., & Corter, J. E. (2019). A longitudinal comparison of learning outcomes in full-day and half-day kindergarten. The Journal
of Educational Research, 112(2), 192-210. https://doi.org/10.1080/00220671.2018.1486280

Rosenberg, A. R. (2020). Social studies in early childhood education and care: A scoping review focusing on diversity. Contemporary
Issues in Early Childhood, 21(4), 312-324. https://doi.org/10.1177/1463949120953911

Seefeldt C., & Galper, A. (2006). Active experiences for active children: social studies (2nd ed., str. XVIII, 190). Pearson/Merrill/Prentice
Hall.

Seefeldt, C., Castle, S., & Falconer, R. C. (2014). Social studies for the preschool/primary child (9th ed., str. XIX, 364). Pearson.

SiStat (2024a). Delez otrok, vkljucenih v wvrtce, po statisticni regiji stalnega prebivaliséa in starostnih obdobjih, Slovenija, letno
https://pxweb.stat.si/SiStatData/pxweb/sl/Data/-/0971413S.px/table/tableViewLayout2/

Sistat (2024b). Otroci, vkljuéeni v vrtec, po vrsti vrtca (lastnina), starosti, spolu in kohezijski regiji zavoda, Slovenija, letno
https://pxweb.stat.si/SiStatData/pxweb/sl/Data/-/0952540S.px

SiStat, (2024c). Delez otrok, vkljucenih v wvrtce, po statisticni regiji stalnega prebivaliséa in starostnih obdobjih, Slovenija, letno
https://pxweb.stat.si/SiStatData/pxweb/sl/Data/-/0971413S.px/table/tableViewLayout2/

Skolverket. (2019). Curriculum for the Preschool Lpfo 18. Stockholm: Skolverket. https://www.skolverket.se/publikationer?id=4049

Thompson, R. A. (2002). The roots of school readiness in social and emotional development. In Set for success: Building a strong
foundation for school readiness based on the social-emotional development of young children (Vol. 1, pp. 8-29). The Ewing Marion
Kauffman Foundation.

Thompson, R. A., & Thompson, J. E. (2015). Reading minds and building relationships: This is social studies. Young Children, 70(3),
32-39.

U.S. Department of Health and Human Services. (2015). Head Start early learning outcomes framework: Ages birth to five. Office of Head
Start. https://eclkc.ohs.acf.hhs.gov/sites/default/files/pdf/elof-ohs-framework.pdf

White book on Education in RS [Bela knjiga v vzgoji in izobraZevanju v Republiki Sloveniji] (2011). Zavod RS za Solstvo.
http://pefprints.pef.uni-lj.si/1195/1/bela_knjiga 2011.pdf

Willis, C.A., & Schiller, P. (2011). Preschoolers social skills steer life success. Young Children, 66(1), 42—49.

World Medical Association. (2013). Declaration of Helsinki: Ethical principles for medical research involving human subjects. JAMA,
310(20), 2191-2194. https://doi.org/10.1001/jama.2013.281053

215


https://www.socialstudies.org/position-statements/early-childhood-social-studies-context
https://www.socialstudies.org/position-statements/early-childhood-social-studies-context
https://curriculumonline.ie/getmedia/484bcc30-28cf-4b24-90c8-502a868bb53a/Aistear-Principles-and-Themes_EN.pdf
https://doi.org/10.1787/9789264276253-en
https://doi.org/10.1080/00220671.2018.1486280
https://doi.org/10.1177/1463949120953911
https://pxweb.stat.si/SiStatData/pxweb/sl/Data/-/0971413S.px/table/tableViewLayout2/
https://pxweb.stat.si/SiStatData/pxweb/sl/Data/-/0952540S.px
https://pxweb.stat.si/SiStatData/pxweb/sl/Data/-/0971413S.px/table/tableViewLayout2/
https://www.skolverket.se/publikationer?id=4049
https://eclkc.ohs.acf.hhs.gov/sites/default/files/pdf/elof-ohs-framework.pdf
http://pefprints.pef.uni-lj.si/1195/1/bela_knjiga_2011.pdf
https://doi.org/10.1001/jama.2013.281053

	Assessing social studies competencies of 5-year-olds across different early childhood education programs in Slovenia

